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1. Conceptual Model 9
CHAPTER I
iNTRODUCTION
Chapter one states the problem, purpose, research questions and hypothesis for
this study. Additionally, it provides a conceptual framework for understanding if there is
a significant relationship between the independent variables (placement instability,
school mobility, and lack of interagency communication) and the dependent varible
(academic performance) for children in foster care in DeKaib County. A list of
definitions relevant to the study can be found at the end of the chapter.
Receiving a high quality education that prepares young people with the skills
needed to be successful in all aspects of life is critically important to Americas’ youth
and to the overall sustainability of America as a country. The American educational
system has struggled to meet the needs of poor children, children of color, and children
who experience life in the foster care system. Youth who enter the foster care system
often face a number of challenges that, if not addressed, will add to the afready
overwhelming odds that they must overcome to simply survive and have a shot at
success. Their challenges often include some family trauma which results in separation
from their primary family, moving in with strangers, and possibly entering a new school.
Although still reeling from the trauma of being removed from their primary
family, these young people are expected to settle in to their new school, foster family, get
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over what led to their removal, and continue learning and achieving academically.
Children and youth in foster care represent a large number of America’s school-aged
children. In 2008, the Department of Health and Human Resources reported over 463,000
children are in the foster care system in the United States. According to the Child
Welfare League of America (2008), 13,578 children resided in foster care in the state of
Georgia.
Under the difficult circumstances in which foster care youth go about their daily
lives, an education is available to them; however it is often fragmented and not well
monitored (Zetlin, Weinberg, & Kimm, 2003). Given that receiving appropriate
educational services is crucial to breaking the cycle for foster care youth, efforts must be
made to see that they receive an education that prepares them to go out into the world,
and that their emotional scars are understood and addressed as well.
In this thesis, the author discusses three key factors that contribute to academic
performance of children in foster care: 1) placement instability 2) school mobility and 3)
interagency communication. Additionally, an educational intervention developed by
DeKaib County, Georgia, Department of Family and Children Services (DFCS) to
improve academic performance for foster children in that county is described. Lastly,
hopefully this thesis will serve as an evaluative tool in assisting DeKaib DFCS to better
understand which educational interventions positively benefit foster care youth.
Before examining factors that directly impact the education of children in foster
care, it is important to acknowledge the emotional and psychological “baggage” many of
them carry with them into the school setting as a result of the circumstances that brought
them into care. Most children come into care because of maltreatment (i.e. neglect and
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or physical abuse) which in many cases contributes to emotional and behavioral scars. In
regard to maltreatment, the most common forms reported are neglect, sexual, and
physical abuse. Maltreatment can inflict on its young victims psychological problems
including linguistic development, anxiety, impaired relationships with peers, and
depression (Collishaw, et a!., 2007). According to Leiter and Johnsen (1994), in general,
researchers have given less attention to the effects of maltreatment on educational
performance. Findings in empirical studies on the consequences of maltreatment on
academic performance are inconsistent and generally based on inadequate data (Lieter &
Johnsen, 1994). However, while there is a lack of empirical studies linking maltreatment
with poor educational performance, there are social learning and developmental theories
that equate maltreatment with poor academic outcomes. According to Iverson and Sega!
(1990), there are three components to social learning theories that influence how a child
learns:
1) Individuals learn certain behavior patterns from early experience.
2) Specific social conditions encourage the use ofpreviously learned behaviors.
3) Individuals engage in specific behaviors because of the contingencies that these
behaviors produce.
Therefore, if a child’s maltreatment is physical abuse, that child may learn that physical
violence is permissible behavior. Thus, the child who exhibits learned physical violence
in school is labeled as a “problem child” instead of being identified as a child who may
have been exposed to physical violence. The behavior and the labeling can potentially
interfere with the child’s educational achievement.
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Developmental theories are often applied to neglect. Poverty, the lack of
intellectual stimulation, and poor nutrition as a small child can impact a child’s ability to
learn and grow. Additionally, learning opportunities lost at one age can retard or limit
later cognitive development (Leiter & Johnsen, 1994). In a developmental framework,
“the effect of neglect is hypothesized to be greatest on measures of achievement,
including standardized achievements test scores and grades” (Leiter & Johnsen, 1994, p.
148).
Statement of the Problem
Children in foster care struggle academically, with lower graduation and reading
rates and overall lower academic performance than children who are not in foster care. A
historical study by Atlshuler (1997) revealed that youth in foster care demonstrate
weaker cognitive abilities and lower academic achievement and classroom performance.
On standard achievement tests in reading and mathematics, they perform significantly
lower than non foster care youth and earn lower grades in these subject areas
(Zetlin,Weinberg, & Kimm, 2004). National research on youth exiting foster care without
having obtained educational success or a high school diploma or GED shows they are
more likely to experience homelessness, dependence on public assistance,
unemployment, incarceration, and substance abuse (Conger & Finkelstein, 2003). These
youth also have higher rates of absenteeism and disciplinary referrals with 75%
performing below grade average and 50% having been retained at least one year in
school (Parrish, et al., 2001).
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Additionally, youth in foster care often exhibit behavioral problems in school.
According to Zetlin, Weinberg, and Kinim (2005), behavioral problems in school range
from aggressive demanding, immature, attention seeking, withdrawn, anxious, and overly
compliant behaviors. These behaviors can contribute to grade retention, placement
below age appropriate grade level and or placement in special education. In fact,
whereas 10% -12% of the general population receives special education services,
25%-40% of children in foster care are placed in special education classes (Weinberg,
Zetlin, & Shea, 2001).
Among external factors that may impact a foster child’s ability to learn and
achieve academically, are placement instability, school mobility, and the way in which
the agencies charged with the child’s education and welfare communicate and coordinate
those services on behalf of the child. Once in care, placement instability is probably one
of the leading factors affecting the educational performance of children in foster care. In
some cases, disruption of the placement is no fault of the child’s. If a foster parent dies,
moves, or makes a decision to no longer act as a foster parent, the child’s placement will
be affected. However, disruptive behavior on the part of the child, such as fighting,
running away, stealing, or oppositional defiant behavior often leads to the caretaker
requesting that the child be placed somewhere else. This type of behavior can occur
multiple times while a child is in foster care thus leading to multiple placements
throughout the child’s time in care — which can be many years. Those with
behaviorallpsychological problems disrupt their placement more often than other children
in foster care (Leathers, 2006).
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Placement instability can often directly affect school mobility because the
disruptive child then has to be moved to another school in their new home district.
Having to start all over again in a new home setting and new school can be very difficult
for a child who already may have many emotional problems and academic difficulties. If
the disruptive behavior can be addressed, it stands to reason that there would be less
placement instability and school mobility and a realistic chance for the child to be more
successful in school.
It should be noted, placement instability may not always lead to school mobility if
the placement is in the same school district. In fact, a federal mandate “Fostering
Connection” signed into law October, 2008, requires that states ensure that children in
foster care attend school and, when placed in foster care, remain in their same school
where appropriate or when a move is necessary, get help transferring promptly to a new
school by providing federal support to assist with school-related transportation costs
(National Conference of State Legislature, 2011). DeKaib County DFCS is now working
towards placing children in the same school district so they can continue in the same
school if their placement is changed.
Purpose of the Study
The purpose of this study is to provide a descriptive analysis of new educational
interventions instituted by DeKalb County DFCS for children in foster care aimed at
improving their academic performance, and an analysis of factors that might impact their
ability to learn and achieve academically. In addition, the study examined grade
performance (GPA) as a measure of academic performance. This writer posits that
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important environmental factors which influence academic performance of youth in
foster care are school mobility, placement instability, and interagency communication.
These are all factors that child welfare agencies and schools can have some role in
addressing when foster children come into care.
Research Questions and Hypotheses
Qi. Is there a relationship between foster care placement instability and
academic performance for children in foster care?
Hi. There is a significant statistical relationship between foster care placement
instability and academic performance for children in foster care.
Q2. Is there a relationship between school mobility and academic performance
for children in foster care?
H2. There is a significant statistical relationship between school mobility and
academic performance for children in foster care.
Q3. Is there a relationship interagency communication and academic
performance for children in foster care?
H3. There is a significant statistical relationship between interagency
communication and academic performance of children in foster care.
Null Hypotheses
Qi. There is no significant statistical relationship between placement
instability and academic performance for children in foster care.
Q2. There is no significant statistical relationship between school mobility and
academic performance for children in foster care.
Q3. There is no a significant statistical relationship between interagency
communication and academic performance of children in foster care.
A Conceptual Model of Factors that Impact Academic Outcomes of
Children in Foster Care
The diagram created by this author on page 9 demonstrates how placement
instability, school mobility, and interagency collaboration impact the academic
performance, of youth in foster care. The top left diagram depicts placement instability,
impacts the mental and emotional health of the child because he or she has to adapt to a
new family, new school and new set of rules. There may be some preexisting
mental/emotional issues already as a result of the neglect or abuse that brings them into
foster care. Change is often difficult for anyone, and children having to leave their old
environment under difficult circumstances can lead to feelings of being overwhelmed.
Children will sometimes “act out” as a way of dealing with this stress because it may be
difficult for them to verbalize their feelings.
Because the child’s placement is often interrupted, the child may have to go from
school-to-school. This in turn can contribute to delayed or lost school records. Delays in
starting school can cause the child to fall behind academically and face the possibility of
being held back in class or not being able to graduate on time. They may also have to
repeat some courses or grades through no fault of their own which can be extremely
frustrating. These stressors only add to feelings of being overwhelmed which can
contribute to a lack ofmotivation to learn. Losing motivation can translate into
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behavioral problems and less time in the learning environment, which can then lead to a
poor performance in school.
The fmal independent variable, interagency collboaration, is where child welfare
agencies and departments of education must communicate around the management of a
foster child’s education. If case managers and school personnel do not communicate, or
trust and respect each other’s professional roles, the youth’s education will be impacted.
One known area where many case managers and schools have tended to not agree is
around the issue of sharing confidential information about a child. This can leave out
crucial information about a child that might impact decisions surrounding their
education.
Figure 1. Conceptual Model
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Significance of the Study
The significance of the study is that it can inform recommendations for
educational interventions for children in foster care for case managers, social workers,
educators and counselors. Child welfare agencies and schools play a significant role in
the lives of children in foster care. Placement stability and school mobility are areas that
social workers, teachers, counselors and case managers will all be involved with in
managing the care of a foster child. School may be the one area where a foster child
could have some normalcy in an otherwise difficult time in her or his life. School is also
important to the foster child, because a good education can give her or him the tools they
need to have a chance at being successful in life. School stability means staying
connected to friends and teachers and uninterrupted learning. It is therefore important for
case managers and educators to understand how placement stability affects school
mobility and how school mobility affects learning. The third factor, communication
among the professionals and between the agencies involved, is vital to understanding the
first two.
Definition of Terms
Aging-out - A term used when a youth in foster care turns 18 years of age. The youth
legally becomes an adult and may or may not request additional services from a child
welfare agency.
Case managers - “A person who assumes primary responsibility for assessing the needs
of a client, arranging and coordinating the delivery of essential goods and services
provided by other resources” (Hepworth, et al., 2010, p. 28).
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Educational Advocates Specialists (EAS) - Certified trained professionals providing
educational support to foster care youth. Services include monitoring, tracking and
providing educational interventions and advocating for fair treatment of foster care
youth.
GED - “General Educational Development (or GED) tests are a group of five subject
tests which, when passed, certify that the taker has American or Canadian high
school-level academic skills.” The GED is also referred to as a General Education
Diploma, General Equivalency Diploma, or Graduate Equivalency Degree. Sometimes, it
is pejoratively referred to as a “Good Enough Degree” (Wikipedia, 2011).
Independent Living Program (ILP) - Program provided by child welfare agencies to
educate and train youth who age-out of the foster care system to be self sufficient.
Placement instability disruption - “three or more moves after the first year in care”
(Webster, et al., 2000, p. 73).
Maltreatment/Child abuse - “to treat cruelly or roughly; a form of abuse” (Thomas &
Pierson, 2002, p. 73).
School age children - Youth ages 6-19 years of age who are in school.
School Mobility- Students making non-promotional school changes, occurs during the
school year or between school years.
SPSS - Statistical Package for the Social Sciences, among the most widely used programs
for statistical analysis in the social sciences.
WTLP - Written Living Transitional Plan
CHAPTER II
REVIEW OF LITERATURE
This chapter will provide a review of current literature on how the academic
performance of youth in foster care is affected by placement instability or disruption,
school mobility, and interagency communication between child welfare agencies and
departments of education. Foster care has been described by many researchers as an
institution in crisis. The crisis is due to the increasing number of children entering care
annually and the lack of adequate placement options for them. If a child has no relatives
willing or available to care for them, the only other option is an out-of-home placement
through the foster care system. While there are several studies describing poor
educational outcomes of children in foster care, there are relatively few studies that
examine the systemic factors that impact a child’s ability to learn (Stone, Andrade, &
Austin, 2007).
Historical Perspective of Foster Care
Each year, thousands of children enter foster care due to allegations of abuse and
neglect by a primary caretaker. According to Dore and Mullin (2006), foster care is
reserved for children who cannot live with either parent for a period of time and whose
primary need is to have a safe, stable living environment. Georgia’s Department of
Human Services defmes their foster care program as a temporary out-of-home care for
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children whose parents are unwilling or unable to fulfill their basic parental duties
(Georgia Department of Human Services, 2011).
According to Emerson and Lovitt (2003):
Children in foster care may live with nonrelated foster families, with
relatives, with families who plan to adopt them, or in group homes or
residential treatment centers. The general expectation is that children who
enter state care will return to their parents as soon as possible or be
provided a safe, stable, and loving environment through placement with
relatives or adoption (p. 199).
Placement Instability
Placement instability, defmed as three or more moves after the first year, has a
tremendous impact on the child’s ability to perform well academically. When a child is
removed from their home and placed in an out-of-home placement for the purpose of
being safe, that child generally undergoes emotional stress. Child welfare agencies
recognize that the number of times a child changes placement increases feelings of
rejection and impermanence as well as decreases their ability to form emotional ties with
their caregivers (Webster, Barth & Needell, 2000). Additionally, the longer a child
remains in foster care the more likely the child is to experience placement instability.
There are several types of placement considered when a child enters foster care
which is best viewed in terms of how “restrictive” the placement is. Historically,
placement restrictiveness has been determined by degrees of normalization,
mainstreaming and inclusion (Bachrach, 1985). However, contemporary researchers
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define restrictiveness according to freedom of movement or the extent to which rules and
regulations are imposed. Foster youth are often placed in out-of-home placements that
range from the least restrictive living environment to the most restrictive living
environment. The least restrictive out-of-home placement for a child entering foster care
is with a relative. This is commonly referred to as “kinship care.” Out-of-home
placements, such as group homes, residential treatment group homes, and child care
institutions are considered as more restrictive respectively than the foster home because
they limit the youth’s movement for therapeutic reasons. According to Mech and Fung
(1999), instability in placement is viewed as the number of placements a youth can
experience while in foster care. Their research showed that low placement restrictiveness
was associated with higher scores in educational achievement, whereas high placement
restrictiveness correlated with low scores and educational achievement. The Annie E.
Casey Foundation (2005), a private organization dedicated to helping build better lives
for disadvantaged children, also found that children who are in the least restrictive setting
have the best opportunity for educational success.
Disruption of a placement can come about as a result of a foster parent dying or
choosing to move or behavioral problems. James (2004) found one of the most common
reasons for disruption is because of a child’s behavioral problems (i.e., fighting, stealing,
oppositional and defiant behaviors). However, Leathers (2006) contends that if foster
parents and group home staff were better trained to address behaviors that accompanied a
maltreated child, suffering and disruption would not be as prevalent.
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School Mobility
When foster youth move from placement to placement they often experience
school transfers or school mobility. Studies indicate that switching schools is associated
with lower performance on standardized achievement tests (Hanushek, Kain, & Rivkin,
2004). According to Conger and Finkeistien (2003), transferring schools requires a large
adjustment on behalf ofthe foster youth. These adjustments include the stress of learning
new teachers, school curricula, and making new friends. In addition to adjustments, youth
often experience loss or delay in receiving school records. In some instances there have
been reports of refusal in enrolling a foster youth for school. According to Weinberg,
Zetlin, and Shea (2003), children in foster care attend an average of nine schools by the
age of 18 years. Highly mobile foster children often miss large portions of the school
year and academic credits. Youth in foster care frequently have incomplete educational
records because of missing transcripts. In a study by Parrish, et al., (2001), a range of
40-82 days were needed to obtain school records. The study also revealed that in a review
of group home records, only 27 % had transcripts with 25% having completed an
educational assessment. Without a transcript it is difficult for students to prove they have
successfully completed and passed a class or grade level.
Other studies show that school mobility also effects youth with specialized
educational services (Weinberg, Zetlin, & Shea, 2003). Delays in school records being
obtained can result in delayed enrollment into Individual Education Plans (JEP) which
was developed in part for youth who are in specialized education programs because of a
learning disability. Because these youth experience multiple school transfers, they do not
attend enough days in the school year to be properly assessed for IEP services (Weinberg
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& Shea, 1997). Conger and Finklestein (2003) and Weinberg, Zelin, and Shea (2003)
conclude, in separate studies, that many of the issues associated with school mobility
could be resolved with “coordination, training, and collaboration” with agencies that are
directly responsible for providing services for foster youth. Zetlin, Weinberg, and Shea
(2006) specifically suggest that all stakeholders need to come together and address the
issues in a comprehensive way to ensure that children in foster care are given every
opportunity to be successful in school.
Interagency Collaboration and Communication
Historically, child welfare agencies and departments of education are known as
institutions that focus on the well-being of children. Unfortunately, numerous studies
show there is little to no accountability, coordination or collaboration between child
welfare agencies and departments of education (Zetlin, et a!., 2004, 2006; Altshuler,
2003). Altshuler questions whether child welfare agencies and public education can
work together to improve academic performance for children in foster care at all. Her
study showed that because of misconceptions, poor job performance and
misinterpretation of polices and the law regarding confidentiality, educators and case
managers develop adversarial opinions of each other which negatively impacts the
child’s ability to learn and receive appropriate services while in school. Additionally,
Altshuler recommends cross training of both professions. Altshuler (2003) concludes
that, in the interest of the child, changes in the law, such as the McKinney-Vento
Homeless Act, mandates, and guidelines regarding the sharing of information must be
made which will allow educators and case managers to share information.
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The McKinney-Vento Act established in 1986 was an essential step towards
establishing a national agenda to eradicate homelessness in America (Congressional
Record, 1987). According to this piece of legislation, homelessness is defined as
individuals who lack a fixed, regular, and adequate nighttime residence which includes
children and youth who are sharing the house of another person due to loss of housing,
economic hardship or similar reason or are awaiting foster care placement. The Act also
includes children and youth who have a primary nighttime residence that includes a
private place not designed for or ordinarily used as a regular sleeping accommodation for
human beings. Often, school officials, counselors, teachers, and even case workers and
foster parents are not aware of what the legislative mandates and how it directly impacts
foster children and educational services available to them. Some institutions will
interpret the Act to mean that a child is not homeless if they are in foster care, while
others understand that only a permanent fixed placement constitutes a stable placement.
In another study by Zetlin, et aL, (2006), barriers to educating youth in foster care
were identified as placement instability, treatment/education programs, record
transfer/database, accountability/monitoring, and interagency collaboration/coordination.
Their work provides a framework for understanding the myriad of challenges faced by
child welfare agencies across the country and their inability to collectively address the
educational needs of foster youth. Zetlin’s recommendations call for the inclusion of
educators as members of the initial intake team for the purpose of examining all available
educational records and providing assessments. They also support developing or
expanding data systems to include more educational data and access for school
personnel. Earlier, Zetlin, et al., (2004) called for child welfare and school systems to be
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held accountable for the foster child’s education and to develop strategies to identify and
resolve the problems that impede the educational process.
Theoretical Framework
The theoretical basis for understanding the lack of educational achievement of
children in foster care can probably best be found in Social Learning Theory and the
Ecological Perspective. These two perspectives were chosen because they provide a
framework for understanding how children learn from and within their social
environments.
Social Learning Theory first introduced by clinical psychologist and researcher
Albert Bandura best serves as the theoretical basis for this paper because it explains how
people acquire and maintain certain behavioral patterns and also provides the basis for
intervention strategies Bandura proposes that people learn from one another through
“observation, imitation, and modeling.” This includes cognition and behaviors such as,
attention, memory, and motivation, and their interrelationship with the environment and
personal factors (Bandura, 1997). According to Schunk and Zimmerman (2008),
Bandura’s theory is that human behavior is not simply shaped by environmental forces,
but is a “reciprocal relationship where humans are both the products and producers of
their own environments and social systems” (p. 239). An example of this is that as
individuals grow up they are influenced by external or environmental factors such as the
way they are parented or the culture and community in which they are raised in. As
individuals grow older and interact more with their environment, they have the
opportunity to make changes to that environment, through both positive and negative
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contributions. If the child has positive models for behavior and positive reinforcement
for going to school, getting along with her/his peers, etc then the child probably has a
better chance to do well in school overall.
Ecological Perspective, which primarily concerns itself with humans and their
interactions with each other and the world around them, also serve as a theoretical
framework for understanding how children in foster care learn. It places emphasis on the
environment, including physical elements, by examining the habitat or where the person
lives and the niche which gives reference to the roles that people play in the community
(Schiver, 2004). Ecological Perspective makes the assumption that human behavior is
based on how clients strive for “goodness of fit” within their environment. It assumes
that people are engaged in ongoing transactions with others and other systems in the
environment and that these various persons and systems in turn influence each other.
Ecological Perspective says that when people have difficulty adapting to their
environment it can lead to an emotionally stressful situation for the individual. This is
seen in placement instability for children in foster care. According to the Center for
Human Services (2008), children who are removed from their home and then experience
placement instability are often confused and fmd the experience unsettling. The
Ecological Perspective emphasizes the importance ofworking with individuals, families




Another behavioral framework to consider is the Afrocentric framework which is
rooted in the Affican American experience. In the state of Georgia, approximately 51%
of children in foster care are African American (DHR, 2008). The Afrocentric
Perspective is a liberal paradigm which primarily views external or environment factors,
such as racist institutions, as primarily influencing behaviors. The Eurocentric
Perspective on the other hand basically views people as products of their way of thinking
about the world, thus, if they focus on being self-reliant they can make their own way in
life. To be successful, the Eurocentric Perspective believes that one only has to work
hard, regardless of barriers that a society or state may place in the way of opportunity for
some groups. According to Schiele (2000), the theoretical foundation of human services
is based and shaped in the Eurocentric paradigm which is conservative and has an
“individualistic, materialistic, mechanistic and pessimistic character” and is more
focused on conflict resolution.
The Afrocentric paradigm also believes that individual effort can lead to
advancement, but takes into consideration external economic and political barriers that
have historically been put in place to marginalize certain groups. According to Swigonski
(1996), this (Afrocentric) paradigm places people ofAfrican descent in the center of their
conception of reality. It seeks a more cooperative and harmonious world view where
people are valued and respected for their contributions to a community no matter how big
or small those contributions may be.
The Afrocentric paradigm offers to human services, including child welfare
agencies, a holistic approach that recognizes the interconnectedness of the person with
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his/her environment much like the Ecological Perspective and that systemic barriers must
be recognized. It also incorporates spiritual beliefs and the development of the collective
rather than individual identity (Swignonski, 1996).
CHAPTER ifi
METHODOLOGY
This chapter describes the statistical relationship between placement stability,
school mobility, and interagency collaborations and academic performance of children
living in foster care. The study takes place within the Independent Living Program of the
Department of Family and Children Services, DeKaib County, Georgia. The methods and
procedures used to conduct this study are described in the sections research design,
description of the site, sample population, instrumentation, and treatment of the data.
Research Design
A descriptive research design will be used to examine the relationship between
the dependent variable (academic performance) and independent variables (placement
stability, maltreatment and interagency collaboration). Descriptive research was chosen
because it allows the researcher the opportunity to assess, review, inquire, and form
logical ideas about factors that impact the subjects.
Description of the Site
The study was conducted utilizing data collected from the Department of Family
and Children Services in DeKalb County through their Independent Living Program
(ILP). The DeKaib County DFCS is a child welfare agency providing life sustaining
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services such as food stamps, vouchers for child care, utility assistance, and health care
insurance through Medicaid. Families are assigned case managers who work with them
to resolve issues that affect the child’s safety and family’s ability to survive. ILP is a
department found under the auspices of the foster care service. It is designed to assist
youth ages 14-21 in transitioning out of foster care. Through training, education, and
mentorship programs, youth develop skills that assist them in building self sufficient and
sustainable lives as they become adults. The ILP program consists of one supervisor,
three case managers, two Educational Advocate Specialists (EAS), and one ILP
Coordinator. The EAS are charged with the responsibility of conducting assessments to
establish educational baselines for school age children when they enter foster care. There
is also a Regional ILP Coordinator housed within the agency. The ILP department
services approximately 1200 youth annually in DeKalb County.
All of the data collected and reviewed for this study are secondary data which has
been approved and sanctioned by Clark Atlanta University’s Institutional Review Board
(IRB). All agency data, records and case files are kept in a closed file cabinet. Agency
records are considered confidential and can be requested by the parent/guardian whose
case it is or by the child involved in the case once they turn 18 years old. The
Department of Human Resources policy indicates which parts of the record can be
released (DFCS Child Welfare pol. 1412,2011). The information that is provided in this
study protects the identity of the subjects in that the data being researched cannot be
directly or indirectly linked to the subjects.
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Sample and Population
A convenience sampling of 100 youth case records of foster care youth between
the ages of 14-2 1 years participating in the ILP were recruited for this study. The 100
youth case records received were selected based on referrals to Educational Advocates
(EAS) for educational services related to their status as at-risk for academic failure. The
Institutional Review Board (IRB) at Clark Atlanta University approved the collecting of
data from the DeKalb County Department of Children and Family Services ILP
department (Appendix A). Permission to collect data from the DeKalb County ILP
department was sought through the Regional Director. A memorandum of understanding
was established to ensure the study met the requirements for collecting data and that the
data collected was used solely for the purpose of this study and that confidentiality was
maintained.
Measurement and Instrumentation
The researcher developed a data extraction tool consisting of two sections with a
total of 20 questions. Section one, of the research tool identifies demographic
information including age, gender, grade level, type of school attending, grade point
average (GPA), placement type, number of placements, county of residence, and number
of schools attended in the last year.
Section two is an assessment of the educational part of the case record file and
identifies educational services provided to the youth including, assessment of clients
school records (i.e., complete transcripts, JEP, educational assessment in the file, type of
maltreatment , permanency plan, and educational services provided by the EAS.
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Approval was granted by the Regional Director to use 100 case records for the
study. The EAS who possesses a Masters in Social Work and has been employed with the
agency for five years used the extraction tool to collect data from the client’s files. A
training was conducted on how to use the extraction tool which consisted of reviewing
the tool, understanding how the data was collected and where the data was placed
throughout the client’s file. All data recorded used a research identification number rather
than the client’s names to protect confidentiality and privacy.
Treatment of the Data
The data obtained was coded in the Statistical Package for Social Science
software program (SPSS). The analysis used descriptive statistics, which included
frequency distributions and cross tabulations. The Pearson Chi Square was utilized to
show the strength of the relationship between placement stability, school mobility, and
interagency collaborations on the academic performance of children living in foster care.
Cross-tabulations were also used to explore and to demonstrate any relationship between
the variables. Through descriptive statistics the researcher described and presented
quantitative data that is concise and understandable by presenting information in tables
and chart formats. The data was developed to display the relationship between the
variables.
Limitations of the Study
There are several limitations to the study: 1) there was no concrete way to
compare data to previous years because no baseline data was collected or established
prior to this study; 2) the data extraction form did not collect information regarding
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client’s legal status or previous problems with the law, which is important because
children in foster care often have encounters with the law which may contribute to poor
academic performance; 3) there were problems with how the data extraction tool was
interpreted for use; 4) the EAS did not consistently document each line item which may
effect the ability to analyze the data completely; 5) no clear method exists for collecting
data on the number of schools the child attended while in foster care because case
managers did not keep up to date records on each time the child changed schools; 6)
records reviewed do not represent the majority of children living in foster care and
represent only the children who were referred to the EAS for educational services; and
7) the sample size (100) might be too small for capturing significant relationships
between all variables listed.
CHAPTER IV
PRESENTATION OF FINDINGS
The purpose of this chapter is to present the fmdings and outcome of the data
analysis. The researcher analyzed the agency’s EAS records of children living in foster
care who were referred to the EAS for educational services by their case managers or
care takers. Most of the youth referred for educational services were diagnosed with
conduct disorder, and experienced multiple disciplinary actions by the school including
an out of school suspension. The fmdings are divided into three sections: 1) demographic
data; 2) assessment of records; and 3) research questions and hypothesis.
Demographic Data
Demographic data are presented in tables and charts. The demographic profile
consists of age, gender, grade level, grade point average (GPA), type of school attending,
placement type and county of resident. The analyzed population was composed of 100
case file records which consisted of 49 males and 51 female case records. The sample
age groups were as follows: <14 (1), 14-16 (36), 17-18 (36), 19-21 (23), 22 (3) with one
case record with unspecified information. Of the 100 case records analyzed, grade levels
are as follows: sixth (2), seventh (3), eighth (10), ninth (21), tenth (18), eleventh (11),
twelfth (11), college (16) and 2 in GED school. The types of schools attended from the
sample were public school (45), Job Corps (1), GED programs (14), Special Education
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school (9), Vocational Technology School (7), alternative school (10) and college (14).
The types of placements were broken down as follows: residing in foster homes (30),
relative placement (7), group homes (43), independent living homes (9), institutional
settings (6) and primary care giver (2), with 3 case records missing the information. Of
the number of placements the sample indicates, 1-2 placements (24), 3-5 placements,
(35), 6-10 placements (25), 11-15 placements (6), 16 or more placements (7) and cases
were unspecified (3). Lastly, the counties of residence were as follows: DeKaib County
(70), outside of DeKalb County (29) with one case record unspecified.
Case records were assessed for thoroughness and the ability of both the case
manger and EAS to retrieve the appropriate school records and communicate the
educational needs of youth in foster care and ensure those needs are met according to
DHR policy.
Table 1 is a profile of the agency’s demographic data samples. The table portrays



























Out of County 29 29.0
Grade Point Average
Below 1.5 15 15.0
1.6- 1.9 30 30.0






Type of School Attending
Public School 45 45.0
Job Corps 1 1.0
GED 14 14.0
Special Education 9 9.0
VoTech 7 7.0
Alternative School 10 10.0
Placement Types
Foster Home 31 31.0
Relative Placement 7 7.0
Group Home 45 45.5
ILP Home 9 9.0
Institutional 6 6.0
Primary Caregiver 2 2.0
Number of Years in Foster Care




















As depicted in Table 1, the typical youth in foster care identified for educational
services in the sample lives in DeKaib County, is between the ages of 14 and 18 years,
lives in a group home, averages 1-5 placements yearly, and has been in foster care for at
least two years. The majority (52%) of the youth attend public school and are either 9th




Physical Abuse 46 46.0
Sexual Abuse 4 4.0
Neglect 34 34.0
Child Behavior Problem 13 13.0
Deceased Parent 3 3.0
Total 100 100.0
Table 2 is a frequency distribution of 100 case records referred to the EAS for
educational services; it indicates the type of maltreatment experienced by children that
brought them into foster care. The majority of the sample population 46 or (46%)
entered foster care because ofphysical abuse, 34 % due to neglect, 13% because of a











Table 3 is the frequency distribution of 100 case records referred to the EAS for
educational services. A permanency plan is established to dictate the direction of the
case. As shown in Table 3 the majority of the youth’s permanency plans are for
emancipation. This means that 60 or (60.0%) will most likely remain in foster care until
they turn 18 years of age. Of the 100 case records reviewed 29 or (29.0%) permanency









Table 4 is the frequency distribution of 100 case records of youth referred to the
EAS in DeKaib County for educational services indicates that majority or 72 or (72.0%)
of the case managers did not meet with school staff to discuss the educational needs of
the foster children when entering school for the first time or after a disruption while 28
(28.0%) did complete the agency’s school consultation form. The school consultation








Table 5, the frequency distribution of 100 case records of youth referred to the
EAS in DeKaib County for educational services, indicates that majority or 70 (70.0%)
had complete educational records which consisted of a complete unofficial transcript and
progress reports along with reports from school teachers. On the other hand, of the 100
case records reviewed, 30 or (3 0.0%) indicated that they did not have complete
educational records in the youth case record.
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Table 6





Table 6 is a frequency distribution of 100 case records of youth referred to the
EAS in DeKalb County for educational services. As shown in Table 6, the majority or 91
(91.0%) case records reviewed had partial school records in the file and 9 (9%) case
records had no records in the file. Partial records consist of progress reports from the
child’s school.
Table 7
Types ofservices provided by the EAS
Variable Frequency Percent
21 21.0
Truancy intervention 27 27.8
Behavior problems 13 13.4
Advocacy for fair treatment 14 14.4
Tutoring 7 7.2
Educational planning 6 6.2
Motivational 2 2.1
No services 2 2.1
Senior prep 5 3.1
Written transitional living plans 3 3.1
Total 100 100.0
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Table 7 is a frequency distribution of 100 case records ofyouth referred to the EAS
in DeKaib County for educational services. Table 7 indicates the types of services offered
by the EAS during the 2009-20 10 school year. The majority, or 54 (55.6%) of the services
offered by the EAS were to address behavioral issues which is inclusive of truancy at 27
cases (27.8%), behavior problems at 13 cases (13.4%), and 14 cases (14.4%) for advocacy
for fair treatment. Thirty four percent (34 cases) of the 100 cases reviewed received
educational services which are inclusive of IEP consultation and planning at 21 cases,
tutoring 7 (7.2%) and educational planning at 6 cases (6.2%). Additional services offered
were senior preparation, written transitional living planning and two cases received no direct
services.
Table 8






Table 8 is a frequency distribution of 100 case records of youth referred to the
EAS in DeKaib County for educational services. As shown in Table 8; ofthel00 case
records reviewed, fewer youth 27 (27%) in foster care received IEP services in public
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school and 66 (66.0%) of the records reviewed did not require IEP services from their
school. However, 7 (7%) were reported as needing to be referred for IEP services.
Table 9




Non applicable 69 69.0
Total 100 100.0
Table 9 is a frequency distribution of 100 case records of youth referred to the
EAS in DeKaib County for educational services. As shown in Table 9, of the 100 cases
reviewed, 29 (29%) had a current IEP, 2 (2%) did not, and 69 (69 % ) were non
applicable because the youth did not have an JEP.
Table 10






Table 10 Table 10 is a frequency distribution of 100 case records of youth
referred to the EAS in DeKalb County for educational services. As shown in Table 10,
27.6% (27) records indicated that an educational assessment was conducted on youth
entering foster care and 72.4% (73) records indicated that no educational assessment was
completed.
Research Questions and Hypotheses
Qi. Is there a relationship between foster care placement instability and
academic performance for children in foster care?
Hi. There is a significant statistical relationship between foster care placement
instability and academic performance for children in foster care.
Null Hypothesis
Hi. There is no significant statistical relationship between placement
instability and academic performance for children in foster care.
Table 11 is a cross tabulation of the number of foster care placements and
academic performance of youth in foster care.
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Table 11
Cross tabulation ofFoster Care Placement Instability by Academic Performance
(N=1 00)
Foster Care Placement
1-5 6-10 11-16 Total
# % # % # % # %
Academic Performance
Below 1.5 8 8.1 4 4.0 3 3.0 15 15.2
1.6— 1.9 16 16.2 9 9.1 4 4.0 29 29.3
2.0—2.9 24 24.2 8 8.1 3 3.0 35 35.4
3.0—3.4 8 8.1 3 3.0 1 1.0 12 12.1
3.5—4.0 5 5.1 0 0.0 0 0.0 5 5.1
Undermined 1 1.0 0 0.0 2 2.0 3 3.0
Total 62 62.6 24 24.2 13 13.1 99 100.0
Chi Square .208 df 10
As shown in Table lithe statistical measurement of Chi Square was employed to
test for the strength of the relationship between foster care placement instability and
academic performance. In this research question the null hypothesis is accepted (P= .208)
indicating that there is no statistical relationship between placement instability and the
GPA of children in foster care at the level of .05 probability. The majority, or 24
(24.2%), of the 100 cases reviewed had a GPA s between 2.0 -2.9 and 16 (16.2%) had a
GPAs between 1.0 -1.9 with 1-5 placements. However, as stated in the limitations of the
study, the 100 cases reviewed were referred to the EAS for educational services and are
not representative of all youth in foster care.
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Q2. Is there a relationship between school mobility and academic performance
for children in foster care?
H2. There is a significant statistical relationship between school mobility and
academic performance for children in foster care.
Null Hypothesis
H2. There is no significant statistical relationship between school mobility and
academic performance for children in foster care.
Table 12 is a cross tabulation of the number of schools children in foster care
have attended and academic performance.
Table 12
Cross-tabulation ofNumber ofSchools Attended by Academic Performance
(N= 100)
Number of schools attended
1-2 3-4 Total
# % # % # %
Academic Performance
Below 1.5 14 14.0 1 1.0 15 15.0
1.6— 1.9 26 26.0 4 4.0 30 30.0
2.0—2.9 34 34.0 1 1.0 35 35.0
3.0—3.4 12 12.0 0 0.0 12 12.0
3.5—4.0 5 5.0 0 0.0 5 5.0
Undermined 1 1.0 2 2.0 3 3.0
Total 92 92.0 8 8.0 100 100.0
Chi Square.003 df 5
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As shown in Table 12 the statistical measurement of Chi Square was employed to
test for the strength of the relationship between foster care school mobility (number of
schools foster care youth attend) and academic performance. The null hypothesis was
rejected (P= .003) indicating that there is a statistical relationship between school
mobility and the academic performance of children in foster care at the .05 level of
probability. Of the 100 case records reviewed, 34 (34%) experienced attending 1-2
schools during the academic year and achieved a GPA of 2.0 and higher and 26 (26%)
also experienced 1-2 school placements but achieved a 1.9 and lower GPA.
Q3. Is there a relationship between interagency communication and academic
performance outcomes for children in foster care?
H3. There is a significant statistical relationship between interagency
communication and academic performance of children in foster care.
Null Hypothesis
H3. There is no significant statistical relationship between interagency
communication and academic performance of children in foster care.
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Table 13
Cross tabulation ofInteragency Communication by Academic Performance
(N=100)
School Consultation Form (SCF) completed
Yes No Total
# % # % # %
Academic Performance
Below 1.5 4 4.0 11 11.0 15 15.0
1.6—1.9 9 9.0 21 21.0 30 30.0
2.0—2.9 6 6.0 29 29.0 35 35.0
3.0—3.4 5 5.0 7 7.0 12 12.0
3.5—4.0 4 4.0 1 1.0 5 5.0
Undermined 0 0.0 3 3.0 3 3.0
Total 28 28.0 72 72.0 100 100.0
Chi Square .049 df 5
As shown in Table 13 the statistical measurement of Chi Square was employed to
test for the strength of the relationship between completion of school consultation forms
and academic performance of children in foster care. The null hypothesis was rejected
(P= .049) indicating that there is a statistical relationship between interagency
communication and the academic performance of children in foster care at the .05 level
of probability. Table 13 indicates that of the majority or 72% case records reviewed, the
case manager did not meet with school personnel and complete the school consultation
form while 28 (28%) case records indicate that the case managers did meet with school
personnel.
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Of the completed SCF, 6 (6%) had a GPAs between 2.0 - 2.9, 21(21%) that did
not complete the SCF also had a GPAs between 2.0-2.9. Also indicated in Table 13, the
SCF was completed for 9 (9%) with GPAs betweenl.6 -1.9 and lower, while 21(21%)
did not complete the SCF.
CHAPTER V
DISCUSSION OF FINDINGS
The study was designed to describe the DeKalb County Department of Family
and Children Services’ educational services in its Independent Living Department, and to
look at the relationship between placement instability, school mobility and interagency
communication and academic performance for children in foster care. It is the intention
of this research to assess the services currently provided through the ILP department to
ultimately provide more specific educational programming to better meet the needs of the
children. If there is a relationship between placement stability, school mobility and
interagency communication, the DeKalb County DFCS ILP can target interventions in
any of these areas.
The summary and recommendations of this study are presented in this chapter.
Each research question is presented in order to summarize the significant findings of
interest and the implications for social work practice and research.
Research Question 1: Is there a relationship between instability and academic
performance for children in foster care?
In order to determine if a statistical relationship exist between placement stability
and academic performance, a cross tabulation had to be conducted. The analysis
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indicated that of 100 case records reviewed and analyzed, 45(45%) had a GPA of 1.9 and
below, 52 (52%) had GPAs of 2.0 to 4.0 while 62 (62.6%) foster children had
experienced 1-5 placements and 24 (24.2%) had experienced 6-10 placements. The
statistical instrument CM square was employed to test the relationship between the data.
When the test statistic was applied to the null hypothesis, it was accepted indicating that
there was no significant relationship (.208) at the .05 level of probability between the two
variables.
In 1997, Altshuler (2003) established through clinical case based research that the
instability of foster care placements has a significant impact on a child’s progress in
school. Zetlin, et al., (2004) and Weinberg (2003) assert that placement instability poses
significant risk for foster children’s educational well being. However, in this study, after
reviewing 100 case files, there was no significant relationship between placement
instability and academic performance. This fmding might be due to the recent changes in
placement procedures in DeKaib County DFCS as a result of Federal mandates
demanding justification for the movement of a child before it is done. The mandate
requires that case managers must put forth efforts to maintain a child’s placements by
providing in-home services to the care provider. Another potential contributing factor
could be the assignment of Educational Advocates in the county to act as advocates for
foster youth and work with their case managers and educators to improve the youths’
educational outcomes. Educational Advocates advocate that foster youth be allowed to
remain in their school of origin when entering care and during disruption of placement
because this avoids them having to go through yet another change in their life as a result
of entering foster care.
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Research Question 2: Is there a relationship between school mobility and academic
performance of children in foster care?
In order to determine whether a statistical relationship exists between school
mobility and academic performance, a cross tabulation was completed. The analysis
indicated that of the 100 case records analyzed 92 (92%) of children in foster care
attended 1-2 schools during the school year, 8 (8.0%) attended 3-4 schools. Of these
cases 45 (45%) had a GPA of 1.9 and below, 52 (52%) had GPAs of 2.0 to 4.0. The
statistical instrument Clii square was employed to test the relationship between the data.
When the test was applied, the null hypothesis was rejected indicating that there is a
significant statistical relationship (.003) at the .05 level of probability between the two
variables.
Emerson and Lovitt (2003) state clearly that low school performance of many
foster children is linked to several school placements they experience. However, in
DeKalb County, foster children are demonstrating more stability in their placement, thus
their GPAs are improving. The role of the Educational Advocate is to intervene on behalf
of foster children to identify their educational needs and link them to services to support
their academic achievement. The intervention also works with teachers, school social
workers, and school counselors to connect them more effectively with the students. This
process is more likely to occur if the child is stable because tracking them as they move
from placement to placement is difficult for all involved. The significance of the relation
between the variable demonstrates that if a child moves less, the child is likely to perform
better in school. The literature supports the finding of this study.
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Research Question 3: Is there a relationship between interagency communication and
academic performance of children in foster care?
A cross tabulation was performed to determine whether a statistical relationship
exists between interagency communication and academic performance. The analysis
indicated that of the 100 case records analyzed 28 (28%) had completed school
consultation forms and 72 (72%) did not. Of those for whom the form was completed, 45
(45%) had a GPA of 1.9 and below and 52 (52%) had GPAs of 2.0 to 4.0. The statistical
instrument Chi square was employed to test the relationship between the data. When the
test was applied, the null hypothesis was rejected indicating that there is a significant
statistical relationship (.049) at the .05 level of probability between the two variables.
Several studies (Zetlin, 2004; Leathers, 2006; Zima, 2000) support the need and
benefits of improving interagency communication and collaboration between child
welfare agencies and departments of education. By virtue of having social work degreed
leveled case workers, local school counselors, and school social workers entering data
about foster children on the same consultation form developed by DeKalb County DFCS,
each was able to view pertinent information about their shared cases. This study supports
that where case managers interacted with school counselors those students performed
significantly better academically than students who did not have this intervention. In
summary, for the 52% of the 28 case managers who completed the school consultation
form, the students involved experienced academic performance levels between average
and above average. Educational Advocates in DeKaib County must continue to look for
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innovative ways to help foster interagency communication and collaboration between
case managers and educators.
Recommendations
As a result of the fmdings of this study, the researcher is recommending the
following:
DeKaib DFCS should ensure that current educational data is collected, thorough,
entered into the client’s case record in a timely manner, and maintained to more
filly reflect the child’s educational status. Information about foster children’s
school performance needs to be systematically tracked by case managers so any
gaps can be identified. The failure to monitor educational progress has led to
some children being placed in inappropriate school programs or excluded from
attending programs from which they could benefit (Zetlin, et a!., 2003).
DeKalb County should continue to seek ways to decrease the number of
placements a foster child experiences when initially entering foster care. Newton,
Litrownik, and Landsverk (as cited in Leathers, 2006) suggest that changes in
placement pose significant risk to foster children’s well being. Recent studies also
suggest that changes in placement might increase emotional and behavioral
problems. Because of these concerns, it is important to minimize the occurrence
of residential moves (Zima, 2000).
When appropriate, DeKaib County DFCS should increase the practice of allowing
foster youth to remain in their initial schools and decrease the number of schools
a youth in foster care attends regardless of disruption.
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On a micro level, case managers, school counselors and teachers should share
infonnation about the foster youth’s background and educational history. Case
managers should be willing to share information about any emotional or traumatic
events in the youth’s life as these can impact the ability to learn and may qualify
the youth for special educational or counseling services.
On a mezzo level, child welfare agencies and the departments of education should
produce guidelines that foster the sharing of information between the two
agencies. Future policy efforts could involve incentives for these systems to
develop and maintain collaborations, especially on the local level. Building trust
between these institutions would likely facilitate the negotiation of controversial
issues impacting foster children, such as special education and understanding the
unique needs of children in foster (Stone, D’Andrade, & Austin, 2007).
On a macro level, the state of Georgia’s policy makers and legislatures should
adopt state level legislations that further support the rights of children in foster
care, especially as it pertains to education. Currently, clarity or definition of the
status of foster children is often left up to individuals in various school districts
and sometimes child welfare agencies to defme who is covered under the
McKinney-Vento Act. Their determination is typically not done collectively or
collaboratively, or necessarily in the interest of the child or youth but according to
the agency’s allocation of resources (Zetlin, 2006).
DeKalb County, in conjunction with the DeKalb County Department of
Education, should consider hosting regular training sessions for case managers,
school counselors and teachers, and care takers to discuss and develop
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interventions to improve the academic performance of children in foster care.
Weinberg, et al., (2003) recommends the training and cross-training of social
workers, care givers, teachers and judges to increase awareness of education
issues and problems that face foster care youth. Cross- training of professional
should begin at the pre-service level.
Foster parents, fictive kin, and other caregivers should receive basic training to
gain insight into how to identify a child’s behaviors that might lead to disruption
of the placement. The stress of parenting a child with behavior problems might
directly affect a caregivers commitment to providing care, as children with
behavioral problems require more time and energy to parent (Leather, 2005).
Redding, Fried, and Britner (as cited by the Center for Human Services, 2008)
state that without adequate preparation, training and support for foster parents,
and care givers; children will continue to experience disruptions in their
placements.
The County should continue to support Educational Advocate Specialists
positions by developing a specific budget that allows for professional
development and training and allocation for educational resources etc. The
Educational Liaison model which features advocates who can assess the child’s
educational situation and work to ensure that the youth is placed in an appropriate
program and receives the services to which he or she is entitled, appears to be one
such effective solution (Zetlin, et al., 2004).
Additional social work research should be done to further review the population
of this particular study. This will enhance DeKalb County Department of Family
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and Children Services’ ability to develop, target, and provide services to improve
the academic performance of children in foster care, thus, increasing their
opportunities to graduate from high school, or obtain a GED, or go to college.
Implications for Social Work
The results of this study present additional insight into understanding factors that
may impact the academic performance of children in foster care. Social workers should
understand the importance of collaborating with their clients, school counselors and
teachers, as this could have direct implications for the youth’s educational experience.
School counselors will be able to tell the social worker whether the child is attending
school and on track to graduate. Social workers can help the educator understand how
maltreatment and neglect can affect learning. Both need to do a thorough job of
documentation to better track the progress and needs of foster care youth. Together they
can develop interventions that will help the child achieve academically and also heal
from any emotional scars.
Social workers can also play a major role in identifying the emotional problems
that might lead to placement disruption as well as linking the child and caregivers to the
appropriate services. Understanding that placement instability can have a direct impact
on school mobility; it is important that a priority be placed on stable placements. Every
effort should be made to minimize moving a child from school-to-school. When it must
occur, social workers can be helpful to the child by explaining the move and making
themselves more available to the child during the transition period. Social workers can
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also be supportive of both foster youth and their caregivers by listening to their concerns,
assuring them, and being available to them.
Summary
In summary, children entering foster care do so under circumstances which can
make it difficult for them to learn in the classroom. They come into care because of some
traumatic event, are then placed with strangers and typically have to adjust to a new
school environment. They may experience placement instability and moving from
school-to-school throughout their time in foster care. Therefore, it is imperative that
social workers and members of educational systems work together to ensure that these
children are not left out or left behind and given all the support they need to achieve
academically. This begins with coordinated efforts between child welfare agencies and
educational departments to share information, complete necessary forms, track progress,
and use appropriate interventions when necessary. Efforts must also be made to limit the
number of placements a child experiences while in care and to fmd a permanent
placement as quickly as possible. Additionally, social workers and professional
organizations such as, the National Association of Social Workers and the National Black
Social Worker Association, should advocate for the adoption of legislation that clearly
states that children in foster care are homeless and that they be explicitly included in the
McKinney-Vento Act legislation as such. Providing this inclusion ensures that children
in foster care will be able to access full educational resources as children without a fixed,
permanent placement. Lastly, in the area of child welfare, the field of social work is
presented with the unique opportunity to serve not only as the generalist practitioner but
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also as a social change agent. By becoming advocates for children and promoting reform
in child welfare laws and practices, the cycle of school failures, juvenile delinquency,
unemployment, drugs, and jail can be interrupted and the future for young people in





A DESCRIPTIVE STUDY OF THE DEKALB COUNTY DEPARTMENT OF FAMILY
AND CHILD SERVICES’ EDUCATIONAL PROGRAM AND ACADEMIC
PERFORMANCE OF YOUTH IN FOSTER CARE FROM 2009-20 10
Survey Number #
Section I Demographic Information (check one)
1. Age: (1) ____ 6 -10 (2) 11-13 (3) 14-16
(4) 17-18 (5) 19-21 (6) 22 and over
2. Gender: (1) M (2) F
3. Grade Level: (1) K (2) 1~t (3) 2nd — (4) 3rd (5) 4th — (6) 5th
(7) 6th (8) 7th (9) 8th (10) 9th (11) lOth_(12) 11th
(13)12th (14) College
Type of school attending: 1) Regular/public school_ 2) Job Corps _3) GED
4) Special education____ 5) Vo/Tech 6) Alternative school
7) College____
5. Type of placement: 1) Foster home 2) Relative placement
3) Group Home 4) ILP home ____ 5) Institutional
6) Primary caregiver____
6. Number of Placements: (1) 1-2 (2) 3-5 (3) 6-10
(4) 11-15 (5)16+
7. County of residence/current placement: 1) DeKaib____ 2) Out of county____






9. Number of years in care (1) 3 months or less (2) 4-5 months
(3) 6 months-lyear (4) 2 yrs_ (5) 3yrs (6) 4yrs (7) 5yrs
(8) 6yrs (9) 7yrs(10) 8yrs(11) 9yrs(12) 1 Oyrs
(13) more than 10 yrs
10. Number of school (s) attending
(1)1-2 schools (2) 2-3 schools ____ (3) 4-5 schools (3) 6-8 schools
Section II Assessment of Record & Services (check all that apply)
11. Why did youth enter DFCS care? 1) physical abuse 2) sexual abuse
3) neglect 4) child behavioral problem
12. What is the permanency plan for the youth? (check one) 1) reunification
2) live with fit relative 3) EMAN 4) adoption
13. School consultation form completed? 1) Yes 2) No
14. EAS services provided (see youth assessment form) (check all that apply)
1) IEP consultation 2) truancy intervention 3) behavior problems
4) SST consultation 5) advocacy for fair treatment 6) tutoring services
7) educational planning for non traditional intervention 8) motivational
9) no services needed 10) senior prep 11) LEP services
15. Current and consistent educational records in the case file? 1)Yes_ 2) No_
16. Partial record in the file 1) Yes 2) No
17. Does the youth have an IEP? 1) Yes 2) No 3) Needed
18. Is the IEP current? 1) Yes 2) No — or 3) N/A
19. Educational Assessment (blue form) from completed? 1) Yes 2) No
20. Educational portion of CCFA completed and accurate? 1) Yes 2) No
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